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We enjoyed and concur with the recently published editorial 'Reconsidering current objectives 
for physical activity within physical education' (Hobbs, Daly-Smith, McKenna et al., 2017); 
albeit that much of this has been said already, both by ourselves and others (Giblin, Collins, 
MacNamara & Kiely, 2014; Giblin, Collins & Button, 2014; MacNamara, Collins & Giblin, 
2015; Myer, Faigenbaum, Edwards, Clark, Best. & Sallis, 2015).  However, we do feel that the 
editorial missed the opportunity to consider why the balance between Physical Activity (PA) and 
Physical Literacy (PL) may have swung to a negative extreme.  In simple terms, we suggest that 
this has a lot to do with the face validity and measurement of the two domains. 
  
Specifically, the authors highlight that governing bodies in the UK and USA currently rely 
upon a limited evidence base to formulate standards in physical education (PE). As highlighted by 
the authors, physical activity (PA) ‘dose’ objectives are incongruent with holistic physical literacy 
development paradigms (e.g. PL).  The challenge, for hard-pressed primary teachers and also, 
perhaps, short-termist politicians, is that PA effects are easy to measure, immediate in their impact 
and hold ‘apparently strong’ face validity – lack of exercise is bad so go exercise! In contrast, PL 
initiatives are hard to measure so an empirical evidence base is lacking, despite a growing body of 
support for PL being the best solution for promoting lifelong PA. 
Unfortunately, there is currently no robust empirical tool for evidencing skill learning in 
the physical movement component of PL. This presents a serious limitation to the design of, and 
claims that can be made for, such interventions. Accordingly, we are undertaking development 
and validation of an active gaming-based test of movement competence in children. From a 
practical perspective, data from the active gaming assessment is objectively and efficiently (~8 
mins per test) recorded on a per child basis.  Time and resources required to deploy the tests are 
small compared to the cumbersome set-up and preparative requirements of other tests. 
Additionally, in context of the practical example described in the editorial, assessment can focus 
on self-regulated execution of skills in a range of tasks to measure individuals' learning and skill 
progression over time. This offers a more individualised and less rigid form of assessment that is 
reflective of contemporary dynamical theories of motor performance (Chow, 2013).  We suggest 
that the evaluation and, hopefully, substantiation of claims made for PL is the essential next step 
for driving towards a more balanced and effective curriculum. 
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